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Abstract 

Music students in tertiary education struggle with a range of health-related problems. We 

investigated students’ self-referrals for counselling at a UK conservatoire in order to explore 

trends in students’ attendance at counselling sessions over time, and identify their reasons for 

seeking and continuing to attend counselling. We conducted a secondary analysis of data 

collected from 645 students by two in-house counsellors at the conservatoire between 2000 

and 2016. We obtained analogous data on all students registered during the same period for 

comparison, running chi-square and non-parametric tests of association between groups. A 

total of 645 students attended a mean of eight (Mdn=4) counselling sessions over the 16-year 

period: 63% were female, 79% were from the UK, and 72.5% were undergraduate students. 

The percentages of students attending counselling increased from two (1%) in 2000-2001 to 

71 (13%) in 2015-2016. The presenting concerns of almost one in ten students who sought 

counselling were related to self-esteem, self-confidence, ego strength and coping ability. 

Their main reasons for continuing to attend counselling were also to do with self and identity, 

relationships, academic concerns, loss, abuse, and anxiety. Female students, postgraduate 

students, and those studying singing were most likely to attend counselling sessions.  

Keywords: health promotion, conservatoire students, mental health, wellbeing, health 

services 
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Why do music students attend counselling? A longitudinal study of reasons in one UK 

conservatoire 

Musicians form one of the occupational groups most at risk for mental health problems 

(Brodsky, 1996). Classical musicians suffer from a range of health-related problems, 

particularly related to musculoskeletal issues (Cruder et al., 2020; Rotter et al., 2019), mental 

ill-health (Ackermann et al., 2014; Fishbein et al., 1988; Kegelaers et al., 2021; Kenny et al., 

2014; Vaag et al., 2016a; Voltmer et al., 2012), and music performance anxiety (MPA; Burin 

& Osorio, 2016; Matei & Ginsborg, 2017). When compared to non-musicians, music students 

reported taking less responsibility for their health and stress management, lower usage of 

coping strategies, poorer sleep quality, worse health overall, higher rates of anxiety, 

depression, and MPA (Araujo et al., 2017; Robson & Kenny, 2017; Spahn et al., 2004). 

However, there is contradictory evidence as to the extent to which musicians seek treatment 

for psychological issues (Vaag et al., 2016b; Vaag et al., 2021; Wristen, 2013). The predictors 

of MPA include depression; being female; having experienced a breakdown while performing 

music (Robson & Kenny, 2017); negative cognitions such as catastrophising (Liston et al., 

2003); trait anxiety and fear of negative evaluation (Osborne & Kenny, 2008).  

Proportions of music students similar to those of professional musicians report 

musculoskeletal symptoms, thought to have begun in high school or even earlier (Ackermann 

et al., 2002; Burkholder & Brandfonbrenner, 2004; Brandfonbrenner, 2009; Guptill et al., 

2000; Kok et al., 2013; Lonsdale & Kuan Boon, 2016; Ranelli et al., 2008; Spahn et al., 2002, 

2004). Both psychosocial and physical risk factors are associated with performance-related 

musculoskeletal disorders (PRMDs). Psychosocial risk factors include depression (Kenny & 

Ackermann, 2015); performance anxiety (Leaver et al., 2011; Steinmetz et al., 2015); pressure 

from self (Wu, 2007); stress and social phobia (Chan & Ackermann, 2014); and personality 

traits such as perfectionism (Altenmüller & Jabusch, 2010).  
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Furthermore, the classical music work environment has been associated with a number of 

psychosocial pressures that include suboptimal social support, low control, high job demands, 

competition, and criticism (Detari et al., 2020; Jacukowicz, 2016; Vervainoti & Alexopoulos, 

2015), and thus poorer wellbeing (Willis et al., 2019). Stresses associated with conservatoires 

include their emphasis on "talent" and performance rather than purely academic achievement, 

competitive ethos, and, often, authoritarian approaches to teaching (Macaskill, 2012; MHF, 

2016; Perkins, 2013a, b; Pedrelli et al., 2015; Porter, 1998; Royal College of Psychiatrists 

(RCP), 2011).  

In universities and conservatoires alike, departments of student services (or their 

equivalent) provide students with health and wellbeing-related help via specific wellbeing, 

counselling and disability services. Each conservatoire is likely to employ between one and 

five counsellors who provide students with free, in-house, one-to-one counselling, typically in 

the form of a course of eight 45-minute weekly sessions, although students can be referred to 

external providers.  

The negative changes in music students’ mental health between the beginning of their 

studies and the third or fourth years of study (Casanova et al., 2018; Matei et al., 2018; 

Hildebrandt et al., 2012; Rosset et al., 2022; Zander et al., 2010) have already been 

documented. While there are some data on music students’ use of psychotherapy and 

counselling in Norway and the US (Land, 1979; Vaag et al., 2021), we found no published 

data on the extent to which music students seek and attend counselling, nor on why they do 

so. Furthermore, no publications (to our knowledge) have yet reported longitudinal data 

collected in a higher education institution or discussed them relative to all enrolled students 

for a better understanding of trends over time. Additionally, given that existing findings on 

music students’ psychological issues come from self-report data, it may be important to 

explore the perspective of mental health professionals themselves, especially when collected 
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by the same professionals across an extended period of time, without recall bias. Our findings 

are embedded in a critical approach to current conceptualisations of mental health, and 

support an invitation to look at mental health from a much broader, less clinical perspective, 

namely one that encompasses the curriculum, instrumental and vocal teachers, institutions, 

culture, and notably the ideology of Western classical music. This is of relevance beyond the 

single institution presented here. We also discuss some ways in which counsellors could 

improve their data collection for the purposes of research, given the important contribution 

they make to knowledge of changes in music students’ mental health.  

Terminology: anxiety, mental health, mental wellbeing, or distress? 

Different terms are used in different contexts. "Anxiety" has a specific meaning in the 

American Psychiatric Association (APA)’s Diagnostic and Statistical Manual of Mental 

Disorders (DSM; Baxter et al., 2014). Thus psychologists use "anxiety" as a diagnosis, while 

members of academic staff at higher education institutions (HEIs) might refer to "normal 

levels of anxiety" in stressful everyday situations. Counsellors are more likely to refer to 

"psychological distress." Other terms for mental disorders, such as "mental illness," "mental 

health problems," and "difficulties" / "issues" (Equality Challenge Unit [ECU], 2014), are 

used interchangeably, which makes it particularly difficult to synthesise the literature 

(Sheldon et al., 2021). Mental disorders vary in their severity (Royal College of Psychiatrists, 

2011), from mild conditions to schizophrenia and bipolar disorder, both of which are likely to 

require psychiatric intervention. Similarly, WHO (2018) describes mental disorders as 

presenting in a variety of ways and says that "they are generally characterized by a 

combination of abnormal thoughts, perceptions, emotions, behaviour and relationships with 

others."  

The DSM-5 has been criticised given that its roots lie in consensus rather than science, 

and that a focus on diagnosing individuals can be used to avoid addressing the real problem, 
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which is social in nature (Davies, 2013, 2016, 2021; Klonsky, 2000; Moloney, 2013; 

Pickersgill, 2013).  

The present study 

In the present study we investigated the main reasons why students at one particular UK 

conservatoire seek counselling and their presenting concerns, by analysing data from the 

records kept between 2000 and 2016 by in-house student counsellors at the conservatoire.   

The research questions were:  

 What were the demographic characteristics of all students registered between 2000 

and 2016 and those attending counselling sessions? 

 What proportion of all students registered were students attending counselling sessions 

in each year between 2000 and 2016? 

 Why did students attend counselling sessions? What were their presenting concerns 

and main reasons for continuing to attend? 

 How severe were students’ presenting concerns? 

 What were the associations among students’ demographic characteristics? 

 How were each of students’ demographic characteristics associated with their use of 

counselling?  

 What were the potential effects of students’ demographic characteristics on the 

number of counselling sessions they attended? 

Method 

Design 

We conducted a secondary analysis of data from 645 students collected by two 

counsellors between 2000 and 2016 as part of their routine record-keeping. We also obtained 

analogous data on all students registered during the same period for comparison. We 

employed both research question- and data-driven approaches (Cheng & Phillips, 2014). The 
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first approach was based on asking why music students seek counselling, while the second 

emerged from our discovery of an unexplored database. The analysis was dictated by the data 

that had already been collected, independent of our objectives. 

Data recorded and stored by one male and one female counsellor, both accredited by the 

British Association for Counselling and Therapy (BACP), comprised demographic 

information; year of (self-)referral; number of sessions attended; and presenting and emerging 

concerns categorised by degree of severity.  

Demographic information consisted of the student’s (i.e., client’s) date of birth, sex, 

nationality, school of study,1 programme (undergraduate/postgraduate), and year of study. We 

computed a new variable called "age" by subtracting the year of birth from the year in which 

the first counselling session took place. 

Demographic characteristics 

The total number of students registered between 2000 and 2016 ranged from 140 in 2000-

2001 to 567 in 2015-2016 (see Table 1). They were fairly equally distributed between males 

and females. The majority were undergraduate students, played string, wind, brass and 

percussion instruments, and were British. 

Table 1 here 

The ages of the 645 students who attended counselling sessions between 2000 and 2016 

ranged between 18 and 33 years (M = 22, SD = 2.89; MD = 21). They attended between one 

and 69 sessions with one student having attended a total of 130 sessions (M = 8, SD = 11.19, 

MD = 4; Mo = 1). The majority were female (n = 403, 63%), undergraduate (n = 459, 72.5%), 

and British (n = 498, 79%). They were divided between string players (n = 183, 29%), wind, 

                                                           
1 Students were members of one of five schools of study: keyboards (piano, organ, harpsichord etc.); vocal 
studies; wind, brass and percussion; strings; composition. 
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brass and percussion players (n = 180, 28%), singers (n = 171, 27%), keyboard players (n = 

66, 10%), and composers (n = 33, 5%).  

 It was mostly first-year students who attended counselling sessions (n=160, 35.1%), 

followed by second-year (n = 129, 28.3%), third-year (n = 100, 21.9%), and fourth-year 

students (n = 67, 14.7%).  

The 645 students attended 5005 sessions in all. The male counsellor delivered sessions to 

520 students (80.6% of the total) between 2000 and 2016, and a female counsellor delivered 

them to the remaining 125 (19.4%) between 2012 and 2016. 

Materials 

We documented two types of concerns: i) presenting concerns, representing the main 

reason that the client sought the counsellor’s help, and ii) emerging concerns, representing 

any problem that emerged during the inital session or subsequently and was observed by the 

counsellor and/or raised by the client. Presenting and emerging concerns were labelled 

according to the AUCC Categorisation of Client Concerns, the system used by counselling 

services in the UK and Ireland since 2000 to collect data for the AUCC Annual Survey of 

Counselling in Further and Higher Education. It lists over 280 concerns, organised into 15 

broad categories (see Table 3). The AUCC is a subjective assessment that can be used to 

compare university and college services and explore trends in the sector (Collins et al., 2012; 

Murray et al., 2016; University of Oxford, n.d.). Its psychometric properties have not been 

formally evaluated.  

We categorised concerns in terms of their severity on a scale from 0 (Experiencing normal 

issues of living, mood stable, functioning well) to 7 (Not coping; out of control; despair and 

hopelessness; emotionally overwhelmed; suicidal thoughts/intent). We also obtained 

matching demographic data on all students registered between 2000 and 2016 from the 
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conservatoire’s registry so as to make comparisons between those who sought and those who 

did not seek counselling. 

Procedure  

The Conservatoires UK Research Ethics Committee granted us ethical approval. The 

senior of the two counsellors gave us access to the raw, hand-written records, and we entered 

the data into SPSS between July and September 2016.  

We assessed the numbers of counselling sessions attended in each year against the data on 

the number of all students registered at the same time. These data included the number of all 

students registered for each year between 2000 and 2016 and the following characteristics: 

sex, nationality, school of study, programme, and year of study. We removed the data from 

those who were labelled as alumni, interrupted, withdrawn or transferred.  

Analyses 

We ran the data analyses using SPSS version 26.0, and conducted chi-square and non-

parametric (Mann-Whitney U and Kruskal-Wallis H) tests of association between groups. We 

also calculated effect sizes, confidence intervals, and Bonferroni corrections of significance 

values.  

Results 

Students attending counselling sessions as a proportion of all students registered 

We counted students as attending counselling sessions in the year of their first session 

only, regardless of whether they attended counselling during that year only, or for more than 

one year. For example, if a first-year undergraduate student attended their first session in 2005 

and went on to have a further 70 sessions during the course of 2006, 2007 and 2008, they 

would be considered a member of the cohort of students who attended 71 counselling sessions 

in 2005 only.  
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As shown in Table 2, the numbers of students attending counselling sessions increased 

from two in 2000-2001 to a total of 71 in 2015-2016, in the context of a similar increase in the 

numbers of students registered each year, from 140 to 567. Represented as percentages of all 

students registered, those who attended counselling sessions ranged from 1% to 17%.  

Table 2 here 

Why students attend counselling sessions 

Presenting concerns 

Of the 280 concerns listed by the AUCC, the 20 most common, in terms of number of 

counts and the percentages of students who presented with them in their first counselling 

sessions, were as follows: self-esteem/self-confidence/ego strength/coping ability (n = 62, 

9.6%); relationship with partner (n = 35, 5.4%); performance anxiety – not exams (n = 33, 

5.1%); letting go after a relationship ends (n = 31, 4.8%); bereavement – a loss of a 

relationship through death (n = 26, 4.0%); relationships in the family or with a family member 

(n = 26, 4.0%); lack of academic motivation/concentration and procrastination (n = 23, 3.6%); 

anxiety – mild and/or generalised (n = 23, 3.6%); relationship with other/s (including staff) (n 

= 22, 3.4%); severe anxiety state (n = 20, 3.1%); panic attacks (n = 20, 3.1%); struggling 

academically (n = 17, 2.6%); poor study skills/time management (n = 15, 2.3%); 

disappointment with course/course content (n = 14, 2.2%); personal growth/search for values 

and meaning (n = 13, 2.0%); low mood (n = 11, 1.7%); depression (n = 11, 1.7%); bulimia (n 

= 11, 1.7%); relationship with friend(s) and/or house mates (n = 11, 1.7%); employment and 

vocational (n = 10, 1.6%).  

Undergraduate and postgraduate students presented with similar concerns in their first 

sessions. The top five presenting concerns for undergraduate students by number of students 

were: self-esteem (n = 45); bereavement (n = 23); relationship with partner (n = 23); letting go 
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after a relationship ends (n = 22); relationship with family (n = 21); performance anxiety – not 

exams (n = 18); lack of academic motivation (n = 18). The top presenting concerns for 

postgraduate students were: self-esteem (n = 16); performance anxiety – not exams (n = 15); 

letting go after relationship ends (n = 9); relationship with partner (n = 9); relationship with 

others (including staff ) (n = 8); anxiety – mild or generalised (n = 8); employment and 

vocational (n = 5); and severe anxiety state (n = 5).   

Main reasons for attending counselling 

We reported students’ presenting concerns in the previous section. Most students 

continued to attend counselling after their first session and their main reasons for so doing 

were not necessarily the same as their presenting concerns. Table 3 shows the 20 most 

common concerns, that is, their main reasons for attending counselling sessions, ordered by 

the frequency with which the counsellors nominated them, nested within the 15 categories 

listed in the AUCC Categorisation of Client Concerns. Each concern was counted only once 

per student. The frequencies therefore represent the number of students who presented with 

each concern. Accordingly, the most common reasons by category and concern were Self and 

identity (82%), mostly for self-esteem; Relationships (73%), mostly for relationships within 

the family; Academic (48%), mostly for performance anxiety unrelated to exams; Loss (31%), 

mostly for letting go after a relationship ends and bereavement; and equally common, Abuse 

(20%) and Anxiety (20%).  

Table 3 here 

Severity of presenting concerns 

The counsellors rated the severity of presenting concerns, regardless of their nature, on a 

scale from 0 to 7. Mean severity was 4 (SD = 1.06), i.e., the issue is causing considerable 

anxiety and distress which in turn is affecting several areas of functioning. A total of 68.6% 

of students presented with concerns rated 4 (n = 220, 34.3%) and 5 (n = 220, 34.3%).  
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Associations between demographic characteristics and use of counselling; effects of 

characteristics on numbers of sessions attended 

We carried out a preliminary analysis to explore associations between demographic 

characteristics: students’ sex, programme, nationality and school of study, using chi-square 

tests of association, post-hoc tests, Cramer’s V coefficients, 95% confidence intervals [CI] 

and Bonferroni-corrected significance values. To deal with missing values, we excluded cases 

listwise.  

We found significant associations between sex and school of study (X2[4] = 20.70, p = 

.001, Cramer’s V = .18); programme and nationality (X2[2] = 53.34, p < .001, Cramer’s V 

=.29); programme and school of study (X2[4] = 14.97, p = .005, Cramer’s V = .15); and 

nationality and school of study (X2[8] = 23.56, p = .003, Cramer’s V = .13). We conducted 

post-hoc analyses using adjusted standardised residuals to find out the groups between which 

the associations were found: we considered adjusted residuals or z scores greater than 1.96 

statistically significant. We performed Bonferroni corrections (Beasley & Schumacker, 1995; 

Garcia-Perez & Nunez-Anton, 2003) by adjusting p values to .05 divided by the number of 

analyses. Next, we transformed z scores into chi-square scores and calculated new p values. 

We then compared these to the adjusted Bonferroni-corrected p values. Composers were more 

likely to be male (X2(1) = 16.72, p < .005); postgraduate students were more likely to be from 

the UK (X2(1) = 42.90, p < .008) or overseas (X2(1) = 50.83, p < .008) and students in the 

school of keyboard were more likely to be from overseas (X2(1) = 12.32, p < .003). We did 

not find any other significant associations. 

Using the same strategies, we explored associations between students’ use of counselling 

and each demographic characteristic. We found weak associations between use of counselling 

and sex (X2(1) = 36.463, p < 0.001; Cramer’s V = .07), programme (X2(1) = 104.809, p < 

0.001; Cramer’s V = .13) and school of study (X2(4) = 38.992, p < .001; Cramer’s V = .080), 
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but not nationality. Female students were 1.67 times as likely as male students (OR = 1.67; 

95% CI [1.41, 1.98]), and postgraduate students were 2.63 times as likely as undergraduate 

students, to use counselling (OR = 2.63; 95% CI [2.17, 3.18]). Post-hoc analyses with 

Bonferroni-corrected significance levels showed that vocal students were twice as likely as 

keyboard students (X2(1) = 20.895, p < .005; Cramer’s V = .10; OR = 0.50, 95% CI [0.37, 

0.68]), 1.75 times as likely as wind/brass/percussion students (X2(1) = 25.113, p < .005; 

Cramer’s V = .09; OR = 0.57, 95% CI [0.45, 0.71]), and 1.69 times as likely as string students 

(X2(1) = 22.457, p < .005; Cramer’s V = .080; OR = 0.59, 95% CI [0.47, 0.73]), to use 

counselling.    

We assessed the potential effects of each demographic characteristic on the number of 

sessions attended, computed as a continuous variable, using Mann-Whitney U and Kruskal-

Wallis tests as appropriate. The assumption of normality was violated so we conducted the 

non-parametric Levene test to check the assumption for homogeneity of variance (by median 

with adjusted degrees of freedom). We used confidence intervals of 95% throughout. We 

calculated effect sizes using the following formula: η2 = Z2 / (N-1), where N is the total 

number of participants. We interpreted the eta squared (η2) value as follows: .01 as a small 

effect; .09 a medium effect; and .25 a large effect (Allen, 2017).  

Undergraduate students attended significantly fewer counselling sessions than 

postgraduate students (U = 33560, Z = -3,052, p = .002, η2 = 0.01). We found an association 

between school of study and number of counselling sessions attended, with a medium effect 

size (X2(4) = 10.567, p = .032, η2 = 0.17). Pairwise comparisons revealed that students in the 

school of keyboard attended more counselling sessions than those in the school of wind, brass 

and percussion (U = 4484, Z = -2.914, p = .004, η2 = 0.03). We found no other significant 

differences.  

Discussion 
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What were the demographic characteristics of all students registered between 2000 and 

2016 and those attending counselling sessions? 

A total of 645 students attended a mean of eight and a median of four counselling sessions 

over the whole 16-year period. Sixty-three percent were female, 79% were from the UK, 

72.5% were registered on the undergraduate programme and all schools of study were 

represented. Numbers of undergraduate students attending counselling sessions decreased 

from the first to the fourth year of study. Perhaps they become accustomed to college life and 

become more resilient and/or more able to cope with it after their first year. However, data 

from the same conservatoire also suggest that third-year students may experience more severe 

depression, distress, and lack of vitality compared to first year students, as well as lower 

positive and higher negative affect (Matei et al., 2018).  

What proportion of all students registered were students attending counselling sessions in 

each year between 2000 and 2016? 

There were year-on-year increases in the numbers of students registered annually during 

the period. Numbers and percentages of students attending counselling sessions fluctuated, 

but there was an overall increase from 2 (1%) in 2000-2001 to 71 (13%) in 2015-2016 with a 

peak of 86 (17%) in 2013-2014 (see Table 2). The peak might be explained at least partially 

by the rise of UK’s undergraduate tuition fee cap to £9,000 per year from 2012 (Department 

for Business, Innovation & Skills, 2010). The UK’s neoliberal university culture characterised 

by competition and part-time work as a way to afford high tuition fees has been criticised for 

the impact it has had on music students’ stress levels and (Jääskeläinen et al., 2020; Ritchey, 

2019). The overall increase could be due to various factors including stigma-reducing 

campaigns and relevant policies, better promotion of counselling and other relevant services 

in-house, but also to the increased medicalisation of otherwise normal reactions to real-life 
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situations (Broglia et al., 2021; Hunt & Eisenberg, 2010; The Midlands Psychology Group, 

2022; Priestley et al., 2021; Vidourek et al., 2014).   

Why did students attend counselling sessions? What were their presenting concerns and 

main reasons for continuing to attend? 

The presenting concerns of almost one in ten students who sought counselling were 

related to self-esteem, self-confidence, ego strength and coping ability, for undergraduate and 

postgraduate students alike. Their main reasons for continuing to attend counselling were also 

to do with self and identity, relationships, academic concerns, loss, abuse and anxiety (see 

Table 3). These findings contribute to the literature showing that, besides stress, mental health 

issues, and academic difficulties, relationship issues constitute the most common presenting 

concern in students seeking counselling (Barr et al., 2011; Cairns et al., 2010; Connell et al., 

2006, 2008; Hope & Henderson, 2014; Ibrahim et al., 2013; Pérez-Rojas et al., 2017; Raunic 

& Xenos, 2008; Said et al., 2013).  

Self-esteem was the most common reason for seeking counselling. However, the concept 

of self-esteem is problematic in several ways, not least because low self-esteem cannot always 

be distinguished from an overall negative attitude (Baumeister et al., 2003). Furthermore, it is 

only weakly linked with task performance, interpersonal relationships, and health-promoting 

behaviours. It is unclear whether interventions aimed at boosting self-esteem may improve 

any desirable outcomes.  

Also unclear is whether "performance anxiety – not exams" and/or "anxiety – mild and/or 

generalised" also included MPA. This lack of clarity may be unimportant, however, as 

Wiedemann et al. (2021) found that general anxiety may be the main predictor for MPA.  

How severe were students’ presenting concerns? 

The counsellors rated most students’ presenting concerns as causing considerable or 

severe anxiety and distress affecting several or all areas of functioning, including their coping 
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ability. This too is not surprising, given that students may wait until their coping ability is 

impaired before seeking help (Broglia et al., 2017).  

How were each of students’ demographic characteristics associated with their use of 

counselling? 

While associations were weak, female students, postgraduate students and those studying 

singing were most likely to attend counselling sessions. There is evidence that females are 

more likely than males to disclose mental health conditions and make use of counselling 

(RCP, 2011; Schwarts, 2006; Thorley, 2017), and that psychological distress, depression and 

anxiety all increase during undergraduate years (Andrews & Wilding, 2004; Bewick et al., 

2010; Connell et al., 2006). This may help explain why a comparatively large proportion of 

postgraduate students attended counselling sessions. Also, the relatively high levels of distress 

reached during the undergraduate years may not return to baseline (Andrews & Wilding, 

2004; Cooke et al., 2006). Singers might draw on their emotional resources, particularly when 

singing operatic roles. Some evidence suggests that string players have the highest levels of 

performance anxiety, while singers have the lowest (Tamborrino, 2001). We could speculate 

that perhaps singers make more and better use of coping strategies when it comes to stress and 

anxiety, or perhaps because they tend to struggle with them less, for whatever reason, they are 

more willing to talk about them openly.  

What were the potential effects of students’ demographic characteristics on the number of 

counselling sessions they attended? 

Postgraduate students attended more counselling sessions than undergraduates, and 

students of keyboard instruments attended more sessions than those studying wind, brass and 

percussion. As we already mentioned, students of keyboard instruments (particularly pianists) 

were more likely to be from overseas. It might be the case that being a foreigner or from a 

different cultural background makes it harder to adapt, and therefore to have more need of 
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counselling. Yet we found no associations between nationality and students’ use of 

counselling. 

Limitations and strengths 

A number of limitations are associated with the secondary analysis of existing data as a 

research method. New research questions arise that cannot be answered using the data 

available. More importantly, we may not have access to all the information needed as to how 

data were collected or the types of problems that might have occurred while it was being 

collected. For instance, counsellors were unable to explain exactly how they distinguished 

between very similar concerns such as shock state and post-traumatic stress disorder (PTSD); 

stress and anxiety; and difficulties in the workplace and work-related stress. That said, the 

AUCC categories they used span a huge spectrum of types of mental illness experienced at 

different levels of severity. Rating a concern as most severe, namely describing the client as 

'Not coping; out of control; despair and hopelessness; emotionally overwhelmed; suicidal 

thoughts/intent', implies that addressing the concern reaches beyond the clinical expertise of a 

counsellor. We might expect that students so described were referred on to psychiatric 

services but the data do not specify whether this was so or not. 

We computed dichotomous yes/no variables for each concern rather than continous 

variables to capture frequencies, so total counts of main reasons for attending counselling 

sessions may not be as accurate as those for presenting concerns only. It was rare for the same 

concern to be mentioned in all of the sessions attended by a single student. The data derive 

from counsellors’ rather than clients’ notes and ratings: given that counsellors are motivated 

to see improvements in their clients, they might tend to rate concerns more severe at the 

outset and/or overestimate improvements over time. The dataset from this single HEI for 

music is valuable since there are no comparable data from musicians. However, the AUCC 

categories do not represent a valid measurement tool. Research using other types of 



WHY DO MUSIC STUDENTS ATTEND COUNSELLING? 18 
 

measurement, such as standardized effectiveness outcomes and feedback from clients, may be 

needed to paint a bigger and more accurate picture. Other measures that could be included are 

estimations of academic coping; therapeutic alliance; treatment satisfaction; waiting times; 

short term and long term effects; drop out/completion rates; whether the ending was planned 

or unplanned; and potential adverse effects (Broglia et al., 2017). 

Despite these limitations, the data were freely available since they had been collected for 

purposes other than those of the present study: rigorous, contemporaneous record-keeping, 

unlikely to have been affected by memory biases, given that the counsellors took in-the-

moment notes, in the form of diaries, rather than recalling events or selecting cases for their 

atypicality. A longitudinal approach could be taken to the exploration of trends in a large 

sample, saving money, time and effort. To our knowledge, the present study is the first of its 

kind.  

Future research 

It would be worth investigating the barriers to, and facilitators and perceived benefits of 

help-seeking attitudes and behaviours, as well as students’ attitudes to and awareness of in-

house counselling and their reasons for and for not seeking counselling. After all, while 

support may be available, conservatoire students might not be aware, not know how to access 

it, might want to avoid stigma, or may not consider their struggles are bad enough (Matei & 

Ginsborg, 2022; Pecen et al., 2018; Perkins et al., 2017).  

In this study we investigated only the use of an in-house counselling service. The extent to 

which students needed high-intensity support and had to be referred on from the in-house 

counselling service remains unclear. Analysis of data on referrals to external health providers 

and professionals such as psychologists, psychotherapists and/or psychiatrists accessed via the 

British Association for Performing Arts Medicine (BAPAM) and other routes, and the use of 

counselling services outside the college, could reveal further insights.  
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Implications for practice 

It would be helpful for counsellors to also engage with students outside the context of 

counselling on topics such as relationships, anxiety and academic stress that are particularly 

prevalent (Hinderaker, 2013). This might make it easier for music students who do not seek 

help because they feel uncomfortable about doing so (Matei & Ginsborg, 2022). After all, 

ways in which counsellors work preventatively include involvement in introduction or 

induction weeks for first year students, and special days dedicated to mental health; training 

other members of staff; helping to develop mental health policies; collaborating with 

colleagues such as student union officers, chaplains and/or disability advisers; and liaising 

with external health professionals (BACP, 2017; Hinderaker, 2013).  

The most effective approaches are likely to be holistic, based on whole-setting health 

promotion, as recommended by the Healthy Universities Network (WHO, 1998). A strategy 

aiming to embed help at all levels of an institution might lighten the load on counsellors and 

help prevent a potential increase in the severity of students’ distress. For example, it might be 

that a course or at least a series of sessions on issues of particular concern to students could be 

particularly useful (for example, the course and its evaluation described by Matei et al., 2018; 

Matei & Ginsborg, 2022). Topics could include distinguishing between reliable and unreliable 

sources on the internet; interpersonal communication and healthy relationships; financial 

literacy; and educational, career and/or vocational success. Occupational health courses at 

undergraduate level and encouraging students to engage with healthcare resources have 

already been recommended for some time (Chesky et al., 2006). More information about 

stress management, coping strategies such as adequate planning, and physical activity has also 

been recommended (Araujo et al., 2017; Bonneville-Roussy et al., 2017; Kreutz et al., 2009; 

Matei & Ginsborg, 2020; Matei & Ginsborg, 2022; Matei & Phillips, 2023b).  

javascript:;
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There are other ways in which the existing promotion of psychological health in 

conservatoires could be (and indeed, at the conservatoire where the research was conducted, is 

already being) further enhanced: through materials such as welcome packs, leaflets, 

magazines, newsletters and bulletins, videos, websites and emails as to what is available; 

during induction week and at events such as open days, and guest lectures; and awareness-

raising campaigns (Thorley, 2017).  

Instrumental and vocal teachers in higher education music institutions are key allies when 

addressing music students’ health, considering their influence on students (Gaunt, 2010; 

Guptill, 2012; Leech-Wilkinson, 2016; Norton et al., 2015a, b; Williamon & Thompson, 

2006; Norton, 2016). While they cannot be expected to provide expert health advice, it is 

important for them to recognise key signs of distress and refer students to relevant services, 

given that the lack of perceived access to health services may be a barrier to optimal health 

and engagement with health content among conservatoires students in the UK (Matei & 

Ginsborg, 2022; Perkins et al., 2017). As such, they could be ambassadors in the promotion of 

health and wellbeing. Building a healthy relationship based on trust and empathy with 

students is key in both engaging students in the pedagogical process and in enabling them to 

talk about their worries. After all, greater levels of perceived social support have been 

associated with reduced performance anxiety (Schneider & Chesky, 2011).  

 Pecen et al. (2016) suggest that performance psychology/science and coaching may be 

particularly useful in conservatoire, given the key role of the music institutions in the 

development of musicians and its applied nature focused on enabling musicians to perform 

under stressful conditions. However, performance psychology needs to be tailored to the 

cultural specificities of classical music, in order to be more smoothly integrated.  

At the same time it is advisable to consider the ideology and potentially a set of 

misconceptions related to Western classical music that can be seen to restrict musicians’ 
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freedom of expression and creative autonomy to an unjustifiable extent, thereby interfering 

with their wellbeing. Unless we question these norms, any attempt to help fix individuals or 

make them more resilient and adaptive to a profession which is potentially harmful is, 

arguably, unethical (Leech-Wilkinson, 2020). It may be time, now, to focus more on co-

operation, creativity, and artistic autonomy rather than competition, thus questioning the 

neoliberal focus of educational approaches in the conservatoire (Jääskeläinen et al., 2020). We 

could achieve this by facilitating separate training sessions and group discussions for music 

students and instrumental/vocal teachers in higher education. Current misconceptions such as  

"If my teacher says it, it must be right," “If I was good enough, I wouldn’t be getting 

nervous,” the obsession with quantity over quality in practice, and/or “suffering for art” (Roos 

et al., 2021; Matei & Phillips, 2023b) may limit the extent to which musicians seek help 

(Pecen et al., 2016). We need to question such assumptions as part of the broader training of 

musicians’ critical thinking (Matei & Phillips, 2023a, b). We need to also question the 

conservatoire culture characterised by pressure, competition, socially prescribed 

perfectionism and a celebration of “star” players (Detari et al., 2022; Matei & Phillips, 2023a, 

b; Perkins, 2012), and the political and ethical assumptions surrounding contemporary 

perceptions of virtuosity (Leech-Wilkinson, 2018). Specific ways in which norms in classical 

music could be questioned have already been documented (Leech-Wilkinson, 2016, 2018, 

2020; Ritchey, 2019). The integration of improvisation in students’ interpretations of classical 

music scores and a generally freer approach to music performance has been found to have 

beneficial effects on the wellbeing of both musicians and their audience (Dolan et al., 2013, 

2018; Hill, 2017, 2018). Less focus on criticism, conforming and not making mistakes, and 

focusing more on creating engaged, freer performances that lead to greater agency on the part 

of the performer, could further lead to less guilt and emotional pressure (Dobson, 2010; 
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Leech-Wilkinson, 2018), less anxiety and depression (Flett et al., 2002), and perhaps more 

vitality (Miksza et al., 2021).  

For pre-university levels, Leech-Willkinson (2020) recommended including improvisation 

in the national standard examination curricula delivered by bodies such as the Associated 

Board of the Royal Schools of Music as a way of counteracting the excessive focus on 

accuracy, and teaching classical music aurally in schools as a way of making children more 

confident and less obedient to the score. A greater willingness to question the status quo could 

also lead to more flexible career identities and the identification of more opportunities that 

may reduce the gap between aspirations and reality (Bennett and Bridgstock, 2015; 

Bridgstock, 2013; Pecen et al., 2018; Perkins, 2012; Palmer & Baker, 2021).  

Other practical ways forward could include incentivising good practice, integrating 

training in teachers’ contracts; communicating relevant health-related information via policy, 

documents, and institutional websites (Jääskeläinen & López-Íñiguez, 2022); and designing 

teacher training focused on musicians’ psychological health from a broad perspective (Boyle, 

2020; Norton et al., 2015a, b; Matei & Phillips, 2023a, b). Such training could help teachers 

reduce competition between students, encourage students to build social support networks, 

allow more space for creativity, provide career support, and advise the use of effective 

practice strategies and psychological skills (Jääskeläinen et al., 2022; Jääskeläinen & López-

Íñiguez, 2022; Miksza et al., 2021). 

We also need adequate regulation given the lack of agreed standards and alignment 

between current conservatoire teaching and recent pedagogical evidence, and the tendency for 

conservatoires to employ famous performers as teachers in preference to good pedagoges 

(Carey et al., 2013; Gaunt, 2010; Pecen et al., 2018; Palmer & Baker, 2021; Wootton, 2018).  

Mental health problems are too often detached from their social, cultural, political, and 

ideological contexts (Detari and Egermann, 2022; Detari et al., 2022; Leech-Wilkinson, 
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2020). We need initiatives that address mental health from the perspective of the wider 

determinants of health and wellbeing, encompassing regulations, policies, educators, training, 

institutions, culture, and assumptions (Araújo et al., 2017; Perkins et al., 2017; Wijsman & 

Ackermann, 2019). Perhaps we also need to explore what it may mean to view anxiety as a 

normal response to an imperfect system that needs to change (Leech-Wilkinson, 2020; The 

Midlands Psychology Group, 2012).  

 

This research was funded by the UK’s Arts and Humanities Research Council, Grant 

number AH/K002287/1. For the purpose of open access, the authors have applied a CC BY 

public copyright licence to any Author Accepted Manuscript version arising from this 

submission. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



WHY DO MUSIC STUDENTS ATTEND COUNSELLING? 24 
 

References 

Ackermann, B., Adams, R., & Marshall, E. (2002). Strength or endurance training for 

undergraduate music majors at a university? Medical Problems of Performing Artists, 

17(1), 33-41. 

Ackermann, B.J., Kenny, D.T., O’Brien, I., & Driscoll, T.R. (2014). Sound Practice – 

improving occupational health and safety for professional orchestral musicians in 

Australia. Frontiers in Psychology, 5(973). doi: 10.3389/fpsyg.2014.00973  

Allen, M. (2017). The SAGE Encyclopedia of communication research. SAGE Publications. 

Altenmüller, E., & Jabusch, H.C. (2010). Focal dystonia in musicians: Phenomenology, 

pathophysiology and triggering factors. Medical Problems of Performing Artists, 

25(1), 3-9.  

Andrews, B., & Wilding, J. M. (2004). The relation of depression and anxiety to life-stress 

and achievement in students. British Journal of Psychology, 95(Pt 4), 509-521. 

Araujo, L.S., Wasley, D., Perkins, R., Atkins, L., Redding, E., Ginsborg, J., & Williamon, A. 

(2017). Fit to Perform: An investigation of higher education music students’ 

perceptions, attitudes, and behaviors toward health. Frontiers in Psychology, 8(1558). 

doi: 10.3389/fpsyg.2017.01558 

Barr, V., Krylowicz, B., Reetz, D., Mistler, B. J., & Rando, R. (2011). The Association of 

University Counseling Center Directors Annual Survey. 

http://www.aucccd.org/support/aucccd_directors_survey_monograph_2011.pdf 

Baumeister, R.F., Campbell, J.D., Krueger, J.I., & Vohs, K.D. (2003). Does high self-esteem 

cause better performance, interpersonal success, happiness, or healthier lifestyles? 

Psychological Science in the Public Interest, American Psychological Society, 4(1), 1-

44.  

Baxter, A.J., Scott, K.M., Ferrari, A.J., Norman, R.E., Vos, T., & Whiteford, H.A. (2014). 

Challenging the myth of an "epidemic" of common mental disorders: Trends in the 

global prevalence of anxiety and depression between 1990 and 2010. Depression and 

Anxiety, 31(6), 506-16. 

Beasley, T.M., & Schumacker, R.E. (1995). Multiple regression approach to analyzing 

contingency tables: post hoc and planned comparison procedures. The Journal of 

Experimental Education, 64(1), 79-93.   

Bennett, D., & Bridgstock, R. (2015). The urgent need for career preview: Student 

expectations and graduate realities in music and dance. International Journal of Music 

Education, 33(3), 263–277. https://doi.org/10.1177/0255761414558653  

Bewick, B., Koutsopoulou, G., Miles, J., Slaa, E., & Barkham, M. (2010). Changes in 

undergraduate students’ psychological well-being as they progress through university. 

Studies in Higher Education, 35(6), 633-645. doi: 10.1080/03075070903216643 

Bonneville-Roussy, A., Evans, P., Verner-Filion, J., Vallerand, R.J., & Bouffard, T. (2017). 

Motivation and coping with the stress of assessment: Gender differences in outcomes 

for university students. Contemporary Educational Psychology, 48, 28-42. 

https://doi.org/10.1016/j.cedpsych.2016.08.003.  

Brandfonbrener, A. (2009). History of playing-related pain in 330 university freshman music 

students. Medical Problems of Performing Artists, 24(1), 30-36. 

Bridgstock, R. (2013). Not a dirty word: Arts entrepreneurship and higher education. Arts and 

Humanities in Higher Education, 12(2–3), 122-

137. https://doi.org/10.1177/1474022212465725 

British Association for Counselling and Psychotherapy [BACP], (2017). University and 

college counselling services. Sector Resource 003. 

http://www.aucccd.org/support/aucccd_directors_survey_monograph_2011.pdf
https://doi.org/10.1177/0255761414558653
https://doi.org/10.1016/j.cedpsych.2016.08.003
https://doi.org/10.1177/1474022212465725


WHY DO MUSIC STUDENTS ATTEND COUNSELLING? 25 
 

https://www.bacp.co.uk/media/2237/bacp-university-college-counselling-services-

sector-resource-003.pdf  

Brodksy, W. (1996). Music performance anxiety reconceptualized: A critique of current 

research practices and findings. Medical Problems of Performing Artists, 11(3), 88-98.  

Broglia, E., Millings, A., & Barkham, M. (2017). Comparing counselling alone versus 

counselling supplemented with guided use of a well-being app for university students 

experiencing anxiety or depression (CASELOAD): Protocol for a feasibility trial. 

Pilot and Feasibility Studies, 3, 3. doi: 10.1186/s40814-016-0119-2 

Broglia, E., Millings, A., & Barkham, M. (2021). Student mental health profiles and barriers 

to help seeking: When and why students seek help for a mental health concern. 

Counselling & Psychotherapy Research, 21(4), 816-826.  

Burin, A.B., & Osório, F.D. (2016). Interventions for music performance anxiety: results from 

a systematic literature review. Revista De Psiquiatria Clinica, 43, 116-131. 

Burkholder, K.R., & Brandfonbrener, A.G. (2004). Performance-related injuries among 

student musicians at a specialty clinic. Medical Problems of Performing Artists, 19(3), 

116-122.  

Cairns, S.L., Massfeller, H.F., & Deeth, S.C. (2010). Why do postsecondary students seek 

counselling?. Canadian Journal of Counselling, 44(1), 34-50. 

Campion, J. (2019). Public mental health: Evidence, practice and commissioning. Royal 

Society for Public Health. https://www.rsph.org.uk/our-work/policy/wellbeing/public-

mental-health-evidence-practice-and-commissioning.html  

Carey, G.M., Bridgstock, R., Taylor, P., McWilliam, E., & Grant, C. (2013). Characterising 

one-to-one conservatoire teaching: some implications of a quantitative analysis, Music 

Education Research, 15(3), 357-368, DOI: 10.1080/14613808.2013.824954 

Casanova, O., Zarza, F.J., & Orejudo, S. (2018). Differences in performance anxiety levels 

among advanced conservatory students in Spain, according to type of instrument and 

academic year of enrolment. Music Education Research, 20(3), 377-389.  

Chan, C., & Ackermann, B. (2014). Evidence-informed physical therapy management of 

performance-related musculoskeletal disorders in musicians. Frontiers in Psychology, 

5(706). doi: 10.3389/fpsyg.2014.00706 

Cheng, H.G., & Phillips, M.R. (2014). Secondary analysis of existing data: Opportunities and 

implementation. Shanghai Archives of Psychiatry, 26, 371-375. 

Chesky K. S., Dawson W. J., Manchester R. (2006) Health promotion in schools of music: 

initial recommendations for schools of music. Medical Problems of Performing 

Artists, 21, 142–144. 

Collins, J., Gibson, A., Parkin, S., Parkinson, R, Shave, D., & Dyer, C. (2012). Counselling in 

the workplace: How time-limited counselling can effect change in well-being. 

Counselling and Psychotherapy Research, 12(2), 84-92, DOI: 

10.1080/14733145.2011.638080 

Connell, J., Barkham, M., & Mellor-Clark, J. (2008). The effectiveness of UK student 

counselling services: An analysis using the CORE system. British Journal of 

Guidance and Counselling, 36, 1-18.  

Connell, J., Cahill, J., Barkham, M., Gilbody, S., & Madill, A. (2006). A systematic scoping 

review of the research on counselling in higher and further education. The British 

Association for Counselling and Psychotherapy. 

https://www.bacp.co.uk/media/1975/bacp-research-on-counselling-in-higher-further-

education-systematic-review.pdf 

Cooke, R., Bewick, B. M., Barkham, M., et al. (2006) Measuring, monitoring and managing 

the psychological well-being of first year university students. British Journal of 

Guidance and Counselling, 34, 505-517. 

https://www.bacp.co.uk/media/2237/bacp-university-college-counselling-services-sector-resource-003.pdf
https://www.bacp.co.uk/media/2237/bacp-university-college-counselling-services-sector-resource-003.pdf
https://www.rsph.org.uk/our-work/policy/wellbeing/public-mental-health-evidence-practice-and-commissioning.html
https://www.rsph.org.uk/our-work/policy/wellbeing/public-mental-health-evidence-practice-and-commissioning.html
https://www.bacp.co.uk/media/1975/bacp-research-on-counselling-in-higher-further-education-systematic-review.pdf
https://www.bacp.co.uk/media/1975/bacp-research-on-counselling-in-higher-further-education-systematic-review.pdf


WHY DO MUSIC STUDENTS ATTEND COUNSELLING? 26 
 

Cruder, C., Barbero, M., Koufaki, P., Soldini, E., & Gleeson, N. (2020). Prevalence and 

associated factors of playing-related musculoskeletal disorders among music students 

in Europe. Baseline findings from the Risk of Music Students (RISMUS) longitudinal 

multicentre study. PLoS ONE, 15(12): e0242660. 

https://doi.org/10.1371/journal.pone.0242660  

Davies, J. (2013). Cracked: Why psychiatry is doing more harm than good. Icon Books Ltd 

Davies, J. (2016). How voting and consensus created the Diagnostic and Statistical Manual of 

Mental Disorders (DSM-III). Anthropology & Medicine, 24(1), 32-46.  

Davies, J. (2021). Sedated: How modern capitalism created our mental health crisis. Atlantic 

Books 

Department for Business, Innovation & Skills (2010). Changes to tuition fees and higher 

education. https://www.gov.uk/government/news/changes-to-tuition-fees-and-higher-

education  

Détári, A., Egermann, H., Bjerkeset, O., & Vaag, J. (2020). Psychosocial Work Environment 

Among Musicians and in the General Workforce in Norway. Frontiers in 

Psychology, 11, 1315. https://doi.org/10.3389/fpsyg.2020.01315  

Détári, A., & Nilssen, T. M. (2022). Exploring the Impact of the Somatic Method 'Timani' on 

Performance Quality, Performance-Related Pain and Injury, and Self-Efficacy in 

Music Students in Norway: An Intervention Study. Frontiers in Psychology, 13, 

834012. https://doi.org/10.3389/fpsyg.2022.834012  

Dobson, M. C. (2010). Performing your self? Autonomy and self-expression in the work of 

jazz musicians and classical string players. Music Performance Research, 3, 42–60.  

Equality Challenge Unit [ECU]. (2014). Understanding adjustments: supporting staff and 

students who are experiencing mental health difficulties. http://www.ecu.ac.uk/wp-

content/uploads/2015/02/ECU_Understanding-adjustments.pdf 

Fishbein, M., Middlestadt, S.E., Ottati, V., Straus, S., & Ellis, A. (1988). Medical problems 

among ICSOM musicians. Medical Problems of Performing Artists, 3, 1-8. 

Flett, G. L., Madorsky, D., Hewitt, P. L., & Heisel, M. J. (2002). Perfectionism cognitions, 

rumination, and psychological distress. Journal of Rational-Emotive & Cognitive-

Behavior Therapy, 20(1), 33–47. https://doi.org/10.1023/A:1015128904007  

Garcia-Perez, M.A., & Nunez-Anton, V. (2003). Cellwise residual analysis in two-way 

contingency tables. Educational and Psychological Measurement, 63. 

https://doi.org/10.1177%2F0013164403251280  

Gaunt, H. (2010). One-to-one tuition in a conservatoire: the perceptions of instrumental and 

vocal students. Psychology of Music, 38(2), 178–208. 

https://doi.org/10.1177/0305735609339467 

Guptill, C., Zaza, C., & Paul, S. (2000). An occupational study of physical playing-related 

injuries in college music students. Medical Problems of Performing Artists, 15, 86-90.  

Guptill, C. (2012). Injured Professional Musicians and the Complex Relationship between 

Occupation and Health, Journal of Occupational Science, 19(3), 258-

270, DOI: 10.1080/14427591.2012.670901 

Hildebrandt, H., Nübling, M., & Candia, V. (2012). Increment of fatigue, depression, and 

stage fright during the first year of high-level education in music students. Medical 

problems of performing artists, 27(1), 43–48. 

Hinderaker, D.J. (2013). College Student Mental Health and Use of Counseling Center 

Services. [Unpublished master’s dissertation]. 

https://sophia.stkate.edu/cgi/viewcontent.cgi?article=1191&context=msw_papers  

Hope. V., & Henderson, M. (2014). Medical student depression, anxiety and distress outside 

North America: A systematic review. Medical Education, 48, 963-79. 

https://doi.org/10.1371/journal.pone.0242660
https://www.gov.uk/government/news/changes-to-tuition-fees-and-higher-education
https://www.gov.uk/government/news/changes-to-tuition-fees-and-higher-education
https://doi.org/10.3389/fpsyg.2020.01315
https://doi.org/10.3389/fpsyg.2022.834012
http://www.ecu.ac.uk/wp-content/uploads/2015/02/ECU_Understanding-adjustments.pdf
http://www.ecu.ac.uk/wp-content/uploads/2015/02/ECU_Understanding-adjustments.pdf
https://psycnet.apa.org/doi/10.1023/A:1015128904007
https://doi.org/10.1177%2F0013164403251280
https://doi.org/10.1177/0305735609339467
https://doi.org/10.1080/14427591.2012.670901
https://sophia.stkate.edu/cgi/viewcontent.cgi?article=1191&context=msw_papers


WHY DO MUSIC STUDENTS ATTEND COUNSELLING? 27 
 

Hunt, J., & Eisenberg, D. (2010). Mental health problems and help-seeking behaviour among 

college students. Journal of Adolescent Health, 46(1), 3-10. DOI: 

https://doi.org/10.1016/j.jadohealth.2009.08.008 

Ibrahim, A.K., Kelly, S.J., Adams, C.E., & Glazebrook, C. (2013). A systematic review of 

studies of depression prevalence in university students. Journal of Psychiatric 

Research, 47, 391-400. doi: 10.1016/j.jpsychires.2012.11.015. 

Jääskeläinen, T., López-Íñiguez, G., & Phillips, M. (2020). Music students’ experienced 

workload, livelihoods and stress in higher education in Finland and the United 

Kingdom. Music Education Research, 22(5), 505-

526, doi: 10.1080/14613808.2020.1841134 

Jääskeläinen, T., López-Íñiguez, G., & Phillips, M. (2022). Music students’ experienced 

workload in higher education: A systematic review and recommendations for good 

practice. Musicae Scientiae. https://doi.org/10.1177/10298649221093976  

Jääskeläinen, T., & López-Íñiguez, G. (2022). Tools for Teachers to Support Music Students 

in Managing and Coping With Their Workload in Higher Education. Front. 

Educ. 7:895090. doi: 10.3389/feduc.2022.895090  

Jacukowicz, A. (2016). Psychosocial work aspects, stress and musculoskeletal pain among 

musicians. A systematic review in search of correlates and predictors of playing-

related pain. Work, 54, 657-68. doi: 10.3233/WOR-162323  

Kegelaers, J., Schuijer, M., & Oudejans, R. R. (2021). Resilience and mental health issues in 

classical musicians: A preliminary study. Psychology of Music, 49(5), 1273–1284. 

https://doi.org/10.1177/0305735620927789 

Kenny D., & Ackermann B. (2015). Performance-related musculoskeletal pain, depression 

and music performance anxiety in professional orchestral musicians: A population 

study. Psychology of Music, 43(1), 43-60.  

Kenny, D., Driscoll, T., & Ackermann, B. (2014). Psychological well-being in professional 

orchestral musicians in Australia: A descriptive population study. Psychology of 

Music, 42(2), 210–232. https://doi.org/10.1177/0305735612463950  

Klonsky E. D. (2000). The DSM classification of personality disorder: clinical wisdom or 

empirical truth? A response to Alvin R. Mahrer's problem 11. Journal of Clinical 

Psychology, 56(12), 1615–1621. https://doi.org/10.1002/1097-

4679(200012)56:12<1615::AID-12>3.0.CO;2-1  

Kok, L. M., Vlieland, T. P. V., Fiocco, M., & Nelissen, R. G. (2013). A comparative study on 

the prevalence of musculoskeletal complaints among musicians and non-musicians. 

BioMed Central Musculoskeletal Disorders, 14, 9. http://doi.org/10.1186/1471-2474-

14-9  

Kreutz, G., Ginsborg, J., & Williamon, A. (2009). Health-promoting behaviours in 

conservatoire students. Psychology of Music, 37(1), 47–

60. https://doi.org/10.1177/0305735607086047  

Land, M. S. (1979). The role of counselling in the career development of musicians: A case 

study (Unpublished doctoral dissertation). Columbia University, New York. 

Leaver, R., Harris, E. C., & Palmer, K. T. (2011). Musculoskeletal pain in elite professional 

musicians from British symphony orchestras. Occupational Medicine, 61, 549-55. 

Leech-Wilkinson, D. (2020). Challenging Performance: Classical Music Performance Norms 

and How to Escape Them. https://challengingperformance.com/the-book/  

Leech-Wilkinson, D. (2016). Classical music as enforced utopia. Arts & Humanities in 

Higher Education, 15, 325-336.  

Leech-Wilkinson, D. (2018). The danger of virtuosity. Musicae Scientiae, 22, 558-561. 

Liston, M., Frost, A.A.M., & Mohr, P. (2003). The prediction of music performance anxiety. 

Medical Problems of Performing Artists, 18, 120-125.  

https://doi.org/10.1080/14613808.2020.1841134
https://doi.org/10.1177/10298649221093976
https://doi.org/10.1177/0305735620927789
https://doi.org/10.1177/0305735612463950
https://doi.org/10.1002/1097-4679(200012)56:12%3c1615::AID-12%3e3.0.CO;2-1
https://doi.org/10.1002/1097-4679(200012)56:12%3c1615::AID-12%3e3.0.CO;2-1
http://doi.org/10.1186/1471-2474-14-9
http://doi.org/10.1186/1471-2474-14-9
https://doi.org/10.1177/0305735607086047
https://challengingperformance.com/the-book/


WHY DO MUSIC STUDENTS ATTEND COUNSELLING? 28 
 

Lonsdale, K., & Kuan Boon, O. (2016). Playing-related health problems among instrumental 

music students at a university in Malaysia. Medical Problems of Performing Artists, 

31, 151-159. 

Macaskill, A. (2012). The mental health of university students in the United Kingdom. British 

Journal of Guidance and Counselling, 41(4), 426-441. 

Matei, R., Broad, S., Goldbart, J. & Ginsborg, J. (2018). Health education for musicians. 

Frontiers in Psychology, 9, 1137. doi: 10.3389/fpsyg.2018.01137 

Matei, R., & Ginsborg, J. (2022). Health education for musicians in the UK: A qualitative 

evaluation. Health Promotion International, 37(2), daab146. 

https://doi.org/10.1093/heapro/daab146  

Matei, R., & Ginsborg, J. (2017). Music performance anxiety in classical musicians - what we 

know about what works. BJPsych international, 14(2), 33–35. 

https://doi.org/10.1192/s2056474000001744 

Matei, R. & Ginsborg, J. (2020). Physical activity, sedentary behaviour, anxiety, and pain 

among musicians in the UK. Frontiers in Psychology, 11:560026. 

https://doi.org/10.3389/fpsyg.2020.560026 

Matei, R., & Phillips, K. (2023a). Critical thinking in musicians’ health education. Findings 

from four workshops with experts (Part I). Health Promotion International. 

Matei, R., & Phillips, K. (2023b). Health education in conservatoires: what should it consist 

of? Findings from workshops with experts (Part II). Health Promotion International, 

38(1), daac179. https://doi.org/10.1093/heapro/daac179  

Miksza, P., Evans, P., & McPherson, G. E. (2021). Wellness among university-level music 

students: A study of the predictors of subjective vitality. Musicae Scientiae, 25(2), 

143-160. 

Moloney, P. (2013). The therapy industry: The irresistible rise of the talking cure, and why it 

doesn’t work. Pluto Press 

Murray, A.L., McKenzie, K., Murray, K.R., & Richelieu, M. (2016) An analysis of the 

effectiveness of university counselling services. British Journal of Guidance & 

Counselling, 44(1), 130-139, DOI: 10.1080/03069885.2015.1043621 

Norton, N. (2016). Health promotion for musicians: Engaging with instrumental and vocal 

teachers. Arts and Humanities as Higher Education. Accessed: 

http://www.artsandhumanities.org/health-promotion-for-musicians-engaging-with-

instrumental-and-vocal-teachers/  

Norton, N., Ginsborg, J., Greasley, A., & McEwan, I. (2015a). Instrumental and vocal music 

teachers’ views on a multi-disciplinary team approach to health promotion for 

musicians. In Ginsborg, J., Lamont, A., Phillips, M. and Bramley, S., Eds. 

Proceedings of the Ninth Triennial Conference of the European Society for the 

Cognitive Sciences of Music, pp. 605–611.  

Norton, N., Ginsborg, J., Greasley, A., & McEwan, I. (2015b). Health and wellness education 

for musicians - Investigating music teachers’ perspectives. In Ginsborg, J., Lamont, 

A., Phillips, M. and Bramley, S. (eds). Proceedings of the Ninth Triennial Conference 

of the European Society for the Cognitive Sciences of Music, pp. 612–615 

Osborne, M.S., & Kenny, D.T. (2008). The role of sensitizing experiences in music 

performance anxiety in adolescent musicians. Psychology of Music, 36(4), 447-462. 

Palmer, T., & Baker, D. (2021). Classical soloists' life histories and the music conservatoire. 

International Journal of Music Education, 1-20. 

https://doi.org/10.1177%2F0255761421991154  

Pecen, E., Collins, D.J., & MacNamara, Á. (2018). “It's your problem. Deal with it.” 

Performers' experiences of psychological challenges in music. Frontiers in 

Psychology, 8(2374). doi: 10.3389/fpsyg.2017.02374 

https://doi.org/10.1093/heapro/daab146
https://doi.org/10.1192/s2056474000001744
https://doi.org/10.3389/fpsyg.2020.560026
https://doi.org/10.1093/heapro/daac179
http://www.artsandhumanities.org/health-promotion-for-musicians-engaging-with-instrumental-and-vocal-teachers/
http://www.artsandhumanities.org/health-promotion-for-musicians-engaging-with-instrumental-and-vocal-teachers/
https://doi.org/10.1177%2F0255761421991154


WHY DO MUSIC STUDENTS ATTEND COUNSELLING? 29 
 

Pecen, E., Collins, D., & MacNamara, Á. (2016). Music of the night: Performance 

practitioner considerations for enhancement work in music. Sport, Exercise, and 

Performance Psychology, 5(4), 377–395. https://doi.org/10.1037/spy0000067 

Pedrelli, P., Nyer, M., Yeung, A., Zulauf, C., & Wilens, T. (2015). College students: Mental 

health problems and treatment considerations. The Journal of the American 

Association of Directors of Psychiatric Residency Training and the Association for 

Academic Psychiatry, 39(5), 503-511. http://doi.org/10.1007/s40596-014-0205-9  

Pérez-Rojas, A.E., Lockard, A.J., Bartolomew, T.T, Janis, R.A., Carney, D.M., Xiao, 

H,...Hayes, J.A. (2017). Presenting concerns in counseling centers: The view from 

clinicians on the ground. Psychological Services, 14(4), 416-427. doi: 

10.1037/ser0000122 

Perkins, R. (2013a). Hierarchies and learning in the conservatoire: Exploring what students 

learn through the lens of Bourdieu. Research Studies in Music Education, 35(2), 197-

212. 10.1177/1321103X13508060  

Perkins, R. (2013b). Learning cultures and the conservatoire: an ethnographically-informed 

case study. Music Education Research, 15, 196-213.  

Perkins, R., Reid, H., Araújo, L.S., Clark, T., & Williamon, A. (2017). Perceived enablers and 

barriers to optimal health among music students: A qualitative study in the music 

conservatoire setting. Frontiers in Psychology, 8, 968. doi: 10.3389/fpsyg.2017.00968  

Perkins, R. (2012). Rethinking ‘career’ for music students: Identity and vision. In: Bennett, D 

(ed.) Life in the Real World: How to Make Music Graduates 

Employable, Illinois: Common Ground Publishing, pp. 11–26.  

Pickersgill, M.D. (2014). Debating DSM-5: diagnosis and the sociology of critique. Journal 

of Medical Ethics, 40, 521-525.  

Porter, K. (1998). Management in the conservatoire of the future: Administering or leading. 

Studies in Higher Education, 23(1), 7-16, DOI: 10.1080/03075079812331380452 

Priestley, M., Broglia, E., Hughes, G., & Spanner, L. (2021). Student perspectives on 

improving mental health support services at university. Counselling & Psychotherapy 

Research, 22(1). https://doi.org/10.1002/capr.12391 

Ranelli, S., Straker, L., & Smith, A. (2008). Prevalence of playing-related musculoskeletal 

symptoms and disorders in children learning instrumental music. Medical Problems of 

Performing Artists, 23, 178-185.  

Raunic A., & Xenos S. (2008). University counselling service utilization by local and 

international students and user characteristics: A review. International Journal for the 

Advancement of Counselling, 30(4), 262–267. doi: 10.1007/s10447-008-9062-0 

Ritchey, M. (2019). Composing capital: Classical music in the neoliberal era. The University 

of Chicago Press.  

Robson, K.E., & Kenny, D.T. (2017). Music performance anxiety in ensemble rehearsals and 

concerts: A comparison of music and non-music major undergraduate musicians. 

Psychology of Music, 1-18. doi: 10.1177/0305735617693472  

Roos, M., Roy, J.-S., & Lamontagne, M.-E. (2021). A qualitative study exploring the 

implementation determinants of rehabilitation and global wellness programs for 

orchestral musicians. Clinical Rehabilitation, 35(10), 1488–

1499. https://doi.org/10.1177/02692155211010254  

Rosset, M., Baumann, E. & Altenmüller, E. (2022). A longitudinal study of physical and 

mental health and health-related attitudes among music students: Potentials and 

challenges for university health promotion programs. Frontiers in Psychology, 

13:885739. doi: 10.3389/fpsyg.2022.885739 

Rotter, G., Noeres, K., Fernholz, I., Willich, S. N., Schmidt, A., & Berghöfer, A. (2019). 

Musculoskeletal disorders and complaints in professional musicians: a systematic 

https://psycnet.apa.org/doi/10.1037/spy0000067
https://doi.org/10.1177/02692155211010254


WHY DO MUSIC STUDENTS ATTEND COUNSELLING? 30 
 

review of prevalence, risk factors, and clinical treatment effects. Int. Arch. Occup. 

Environ. Health, 93, 149–187. doi: 10.1007/s00420-019-01467-8 

Royal College of Psychiatrists (RCP; 2011) College Report CR166, 30 Sep 2011. Mental 

health of students in higher education (PDF). 

Said, D., Kypri, K., & Bowman, J. (2013). Risk factors for mental disorder among university 

students in Australia: findings from a web-based cross-sectional survey. Social 

Psychiatry and Psychiatric Epidemiology, 48, 935–944. doi: 10.1007/s00127-012-

0574-x   

Schneider, E., & Chesky, K. (2011). Social support and performance anxiety among college 

music students. Medical Problems of Performing Artists, 26, 157–163. 

Schwarz, N. (1999). Self-reports: How the questions shape the answers. American 

Psychologist, 54(2), 93–105. https://doi.org/10.1037/0003-066X.54.2.93 

Sheldon, E. et al. (2021). Prevalence and risk factors for mental health problems in university 

undergraduate students: A systematic review with meta-analysis. Journal of Affective 

Disorders, 287, 282-292.  

Spahn, C., Richter, B., & Zschocke, I. (2002). Health attitudes, preventive behavior, and 

playing-related health problems among music students. Medical Problems of 

Performing Artists, 17(1), 22-28.  

Spahn, C., Strukely, S., & Lehmann, A. (2004). Health conditions, attitudes toward study, and 

attitudes toward health at the beginning of university study: Music students in 

comparison with other student populations. Medical Problems of Performing Arts, 19, 

26–33. 

Steinmetz, A., Scheffer, I., Esmer, E., Delank, K.S., & Peroz, I. (2015). Frequency, severity 

and predictors of playing-related musculoskeletal pain in professional orchestral 

musicians in Germany. Clinical Rheumatology, 34, 965-73.  

Tamborrino, R. A. (2001). An examination of performance anxiety associated with solo 

performance of college-level music majors. Dissertation Abstracts International, 62(5-

A), 1636. 

The Midlands Psychology Group. (2012). Draft manifesto for a social materialist psychology 

of distress. Journal of Critical Psychology, Counselling and Psychotherapy, 12(2), 93-

107. 

The Midlands Psychology Group. (2022). Outsight: Psychology, Politics and Social Justice. 

PCCS Books 

Thorley, C. (2017). Not by degrees: Improving Student Mental Health in the UK’s 

Universities, Institute for Public Policy Research. 

University of Oxford (n.d.). Counselling Service Annual Report 2018-19. Available here: 

https://academic.admin.ox.ac.uk/sites/default/files/academic/documents/media/cs_ann

ual_report_2018-19.pdf?time=1594138757173  

Vaag, J., Bjerkeset, O., & Sivertsen, B. (2021). Anxiety and Depression Symptom Level and 

Psychotherapy Use Among Music and Art Students Compared to the General Student 

Population. Frontiers in Psychology, 12, 607927. 

https://doi.org/10.3389/fpsyg.2021.607927 

Vaag, J., Bjorngaard, J.H., & Bjekeset, O. (2016b). Use of psychotherapy and psychotropic 

medication among Norwegian musicians compared to the general workforce. 

Psychology of Music. Advance online publication. doi: 10.1177/0305735616637132 

Vaag, J., Saksvik-Lehouillier, I., Bjorngaard, J.H., & Bkerkeset, O. (2016a). Sleep difficulties 

and insomnia symptoms in Norwegian musicians compared to the general population 

and workforce. Behavioural Sleep Medicine, 14(3), 325-42. 

Vervainioti, A., & Alexopoulos, E.C. (2015). Job-related stressors of classical instrumental 

musicians. Medical Problems of Performing Artists, 30(4), 197-202.  

https://psycnet.apa.org/doi/10.1037/0003-066X.54.2.93
https://academic.admin.ox.ac.uk/sites/default/files/academic/documents/media/cs_annual_report_2018-19.pdf?time=1594138757173
https://academic.admin.ox.ac.uk/sites/default/files/academic/documents/media/cs_annual_report_2018-19.pdf?time=1594138757173
https://doi.org/10.3389/fpsyg.2021.607927


WHY DO MUSIC STUDENTS ATTEND COUNSELLING? 31 
 

Vidourek, R. A., King, K. A., Nabors, L. A., & Merianos, A. L. (2014). Students' benefits and 

barriers to mental health help-seeking. Health psychology and behavioral medicine, 

2(1), 1009-1022. https://doi.org/10.1080/21642850.2014.963586  

Wiedemann, A., Vogel, D., Voss, C., & Hoyer, J. (2021). How does music performance 

anxiety relate to other anxiety disorders? Psychology of 

Music. https://doi.org/10.1177/0305735620988600 

Wijsman, S., & Ackermann, B.J. (2019). Educating Australian musicians: Are we playing it 

safe? Health Promotion International, day030. https://doi.org/10.1093/heapro/day030  

Williamon, A., & Thompson, S. (2006). Awareness and incidence of health problems among 

conservatoire students. Psychology of Music, 34, 411–430. DOI: 

10.1177/0305735606067150 

Willis, S., Neil, R., Mellick, M.C., & Wasley, D. (2019). The relationship between 

occupational demands and wellbeing of performing artists: A systematic review. 

Frontiers in Psychology, 10:393. doi: 10.3389/fpsyg.2019.00393 

Winzer, R., Lindberg, L., Guldbrandsson, K., & Sidorchuk, A. (2018). Effects of mental 

health interventions for students in higher education are sustainable over time: A 

systematic review and meta-analysis of randomized controlled trials. PeerJ, 6, e4598. 

http://doi.org/10.7717/peerj.4598 

Wong, K. P., Bonn, G., Tam, C. L., & Wong, C. P. (2018). Preferences for online and/or face-

to-face counseling among university students in Malaysia. Frontiers in Psychology, 9, 

64. https://doi.org/10.3389/fpsyg.2018.00064  

Wootton, R. (2018). United Kingdom National Overview. Overview of Higher Music 

Education System. Association Européenne des Conservatoires, Académies de 

Musique et Musikhochschulen (AEC). https://aec-music.eu/members/national-

overviews/united-kingdom  

World Health Organisation [WHO]. (1998). Health promotion glossary. 

http://www.who.int/healthpromotion/about/HPR%20Glossary%201998.pdf  

World Health Organization [WHO] (2018). Mental disorders. http://www.who.int/en/news-

room/fact-sheets/detail/mental-disorders  

Wristen, B. G. (2013). Depression and anxiety in university music students. Update: 

Applications for Research in Music Education, 31, 20–27. DOI: 

10.1177/8755123312473613 

Wu, S. J. (2007). Occupational risk factors for musculoskeletal disorders in musicians: a 

systematic review. Medical Problems of Performing Artists, 22(2), 43-51.  

Zander, M.F., Voltmer, E., & Spahn, C. (2010). Health promotion and prevention in higher 

music education. Results of a longitudinal study. Medical Problems of Performing 

Artists, 25, 54-65. 

 

Table 1 

Characteristics of students registered in 2000-2016  

  Sex Programm

e* 

School of Study**  Nationality*** 

Acade

mic 

year 

Regi

stere

d 

stud

ents 

M  F UG PG K S VOS WB

P 

C EU Hom

e 

OS 

00-01 140 59 81 118 22 22 39 30 44 5 11 121 8 
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01-02 248 114 134 224 24 32 83 43 85 5 16 212 20 

02-03 370 164 206 332 34 41 137 54 120 15 27 324 19 

03-04 327 153 174 308 19 42 131 36 103 14 19 283 25 

04-05 328 149 179 307 19 47 118 33 113 16 24 267 37 

05-06 375 175 200 335 39 46 139 36 140 14 38 302 35 

06-07 443 195 248 400 38 54 152 61 160 14 30 368 45 

07-08 435 188 247 360 67 53 151 70 147 12 27 354 54 

08-09 432 206 226 387 42 56 136 74 129 12 23 360 49 

09-10 455 228 227 360 95 57 131 85 131 17 34 355 66 

10-11 483 243 240 373 10

5 

59 136 91 121 24 44 382 57 

11-12 454 231 223 369 82 59 108 93 139 17 40 362 52 

12-13 463 225 238 377 78 68 113 104 127 13 36 366 61 

13-14 499 262 237 425 74 54 106 123 131 19 42 389 68 

14-15 504 259 242 419 83 59 113 96 125 24 38 392 74 

15-16 567 302 265 477 90 46 144 91 137 28 47 435 85 

Total 6523 3153 3632 5571 99

1 

79

5 

1937 1120 1952 24

9 

49

6 

5272 75

5 

*UG = Undergraduate, PG = Postgraduate; **K = Keyboards, S = Strings, VOS = Vocal and 

Opera Studies, WBP = Wind, Brass and Percussion, C = School of Composition; ***EU = 

European Union; Home = UK & Channel Islands; OS = Overseas (anywhere other than UK 

and EU) 

Table 2 

Numbers and percentages of students attending counselling sesions relative to all registered 

students in each year 

Academic 

year 

Number of all 

registered 

students 

Number of students 

attending 

counselling sessions 

Percentage represented 

by students attending 

counselling sessions 

00-01 140 2 1% 

01-02 248 14 6% 

02-03 370 47 13% 

03-04 327 27 8% 

04-05 328 17 5% 

05-06 375 27 7% 

06-07 443 31 7% 

07-08 435 34 8% 

08-09 432 28 7% 

09-10 455 41 9% 

10-11 483 46 10% 

11-12 454 38 8% 

12-13 463 60 13% 

13-14 499 86 17% 

14-15 505 76 15% 

15-16 567 71 13% 

 

Table 3 
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Main reasons why students attended counselling sessions (AUCC categories) 

Main reasons by category n* %** 

1. Self and identity  530 82% 

a) Self-esteem 376 58% 

b) Personal growth/search for values and meaning 80 12% 

c) Other 74 11% 

2. Relationships 469 73% 

a) Relationship in the family or with a family member 173 27% 

b) Relationship with partner 77 12% 

c) Relationship with other/s (including staff) 71 11% 

d) Relationship with friend(s) and/or house mates 44 7% 

e) Difficulties in relationship with the opposite gender 26 4% 

f) Other 78 12% 

3. Academic 311 48% 

a) Performance anxiety – not exams 49 8% 

b) Lack of academic motivation/concentration and 

procrastination 

47 7% 

c) Poor study skills/time management 40 6% 

d) Struggling academically 33 5% 

e) Disappointment with course/course content 24 4% 

f) Other 118 18% 

4. Loss 203 31% 

a) Letting go after a relationship ends 71 11% 

b) Bereavement – a loss of a relationship through death 62 10% 

c) Other 70 11% 

5. Abuse 128 20% 

a) Persecution/bullying/harassment/stalking 47 7% 

b) Other 81 13% 

6. Anxiety 126 20% 

a) Anxiety mild 38 6% 

b) Severe anxiety state 27 4% 

c) Panic attacks 22 3% 

d) Other 39 6% 

7. Physical Health 70 11% 

8. Services, Welfare and Employment 66 10% 

a) Employment and vocational 36 6% 

b) Other 30 5% 

9. Depression, Anger and Mood Change or Disorder  44 7% 

10. Self Harm  44 7% 

a) Intentional self-harm 25 4% 

b) Other 19 3% 

11. Eating Disorders  39 6% 

12. Transitions 33 5% 

13. Other Mental Health Conditions 25 4% 

14. Sexual issues 21 3% 

15. Addictive Behaviour 14 2% 

*n = number of all students who raised a concern in this category; **% = percentage of all the 

students who attended counselling between 2000 and 2016 

 


